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Abstract 

Objective: This study explores the identity crisis among Southeast Asian youth shaped by 

political instability, cultural pluralism, modernization, and colonial legacies. It examines how 

Islamic ethics, psychosocial theory, and critical pedagogy can support resilient identity 

formation. Theoretical framework: Grounded in Erikson’s psychosocial theory, Giroux’s 

critical pedagogy, and Islamic concepts of selfhood (nafs), moral growth (tazkiyah), and 

communal belonging (ummah), this research offers a holistic lens on identity construction. 

Literature review: Existing studies overlook the integration of Islamic thought with Western 

developmental and pedagogical models in Southeast Asia. Although Islamic schools influence 

youth identity, their deeper psychosocial and moral roles remain underexplored in Indonesia, 

Malaysia, and Southern Thailand. Method: Using a qualitative, interdisciplinary approach, the 

study draws from ethnographic case studies, visual data, and interviews. Islamic doctrinal 

analysis is applied to assess faith-based coping mechanisms and moral development. Results: 

Identity is shown to be a dynamic, negotiated process. Islamic institutions provide moral clarity 

and psychological support, while the proposed Dual-Intervention Model, blending critical 

pedagogy with spiritual introspection, enhances youth resilience and ethical grounding. 

Implications: The findings inform educators and policymakers seeking to align Islamic 

education with psychosocial development. The model offers a culturally rooted, 

interdisciplinary solution to youth identity fragmentation in postcolonial contexts. Novelty: 

This study introduces a dual-theoretical framework that fuses Islamic ethics with psychosocial 

and pedagogical theory to build a context-specific approach to identity formation. 

 

Keywords: southeast asia, identity crisis, islamic education, youth resilience, critical 

pedagogy. 

 

INTRODUCTION 

The phenomenon of identity crisis is no longer limited to the psychology of adolescents in 

the West. Across generations and social strata, from middle-class professionals to rural 

migrants and urban youngsters, the question "Who am I?" is becoming increasingly pressing 

in Southeast Asia [1]. Multilayered crises of self-definition result from the interaction of 
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external sociocultural institutions, religious influences, and interior conflicts [2]. The 

framework used in this paper is a dual-lens approach: 

Intrapsychic identity formation, particularly throughout critical life phases, is captured by 

Erikson's psychosocial model. Giroux's critical pedagogy exposes how politics, education, and 

media shape or skew identity [3]. This is further enriched by Islamic perspectives on moral 

and communal identity, which emphasize the integration of nafs (self), iman (faith), and 

ummah (community) as core components of a stable identity. Islamic teachings and institutions 

thus serve both as anchors of moral orientation and as mediators in the negotiation between 

individual identity and societal pressures [4]. 

Psychosocial Development Theory by Erik Erikson (With Islamic Interpretation). A 

thorough framework for comprehending identity creation as a dynamic process influenced by 

resolving significant psychosocial problems throughout life is offered by Erik Erikson's 

psychosocial development theory. The conflict between identity and role confusion makes the 

adolescent stage especially crucial [5]. People deal with existential issues that are impacted by 

outside forces, like mental health issues, academic responsibilities, and family expectations. 

Cultural values like interdependence, delayed individuation, and collectivism exacerbate these 

problems in Southeast Asian cultures. Teenagers sometimes juggle traditional beliefs with 

contemporary goals, which can cause internal conflict and identity confusion [6]. 

Islamic viewpoints expand on this comprehension by introducing the idea of fitrah, or the 

natural propensity for morality and truth. Islam holds that a person's identity is based on their 

relationship with Allah, their family, and the larger ummah [7]. Islamic philosophy, which 

emphasizes moral clarity, self-discipline, and spiritual accountability, offers teenagers 

systematic pathways for resolving identity issues through Qur'anic education, ethical 

instruction (ta'dib), and communal practices [8]. 

Giroux, Henry: Critical Pedagogy. According to Henry Giroux's critical pedagogy, 

institutions, especially the media and educational system, are crucial in forming both individual 

and societal identities by promoting prevailing beliefs. Beyond merely disseminating 

information, these systems teach people to fit in with dominant political and cultural narratives. 

For young people whose identities are defined by religious convictions that might not coincide 

with secular or mainstream values, this dynamic might cause conflict. Muslim adolescents in 

Southeast Asia, where Islam has a big impact on social values, frequently struggle to balance 

their religious identity with the standards set by contemporary media and educational 

institutions [9]. 

An alternative paradigm for education is offered by Islamic pedagogy. It promotes critical 

thinking, moral reasoning, and spiritual growth and is based on ideas like tarbiyah (nurturing), 

ta'lim (learning), and tazkiyah (self-purification). Islamic education fosters the resilience to 

critically interact with, rather than passively absorb, mainstream narratives by establishing 

pupils in divine knowledge and moral purpose, thereby challenging passive assimilation. This 

method encourages the formation of a socially conscious and spiritually grounded identity [9]. 

Implications and Novelty. This research carries significant implications for both educational 

practice and psychosocial policy in Southeast Asia. The findings highlight that Islamic 

educational institutions, including pesantren, madrasah, and youth-centered NGOs, are not 

merely sites of religious instruction but function as stabilizing moral infrastructures. They 

provide young people with ethical orientation, emotional regulation, and a sense of belonging 

amid the pressures of modernization and globalization. Educators and policymakers can draw 

from this study to design curricula that integrate faith-based values with critical engagement, 

ensuring that youth are equipped with both spiritual resilience and intellectual independence. 

Such integration is vital for reducing identity fragmentation, which often leaves students 

oscillating between secular-modern expectations and traditional-religious obligations [10]. 

In practical terms, the study suggests that faith-based coping mechanisms—such as salat, 

du’a, and muhasabah—should be recognized not only as devotional practices but also as 
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psychological tools that can be systematically incorporated into youth development programs. 

Governments, schools, and civil society organizations may utilize these findings to develop 

holistic interventions, particularly in postcolonial contexts where identity dissonance is 

intensified by lingering historical, political, and cultural fractures. The results also encourage 

the creation of safe educational spaces where questioning, reflection, and dialogue can occur 

without undermining religious values. This can bridge the gap between secular institutions and 

Islamic communities, fostering inclusivity and resilience in identity formation [10]. 

The study’s novelty lies in its introduction of the Dual-Intervention Model, a pioneering 

framework that merges Islamic introspective ethics with critical pedagogy. While previous 

studies have separately explored psychosocial theory, Islamic education, and critical 

pedagogy, this research fuses these perspectives into an integrative model tailored to Southeast 

Asia’s unique sociocultural realities. The model enables youth to develop coherent identities 

that are simultaneously spiritually anchored and socially conscious. By aligning classical 

Islamic concepts—such as akhlaq, tazkiyah, and ummah—with critical consciousness and 

dialogic learning, the model creates a context-specific pathway for identity development. This 

theoretical innovation contributes to both Islamic studies and developmental psychology, 

offering a framework that is not only descriptive but also prescriptive. It charts a practical 

course for educators, youth leaders, and policymakers seeking to mitigate the risks of identity 

crises in rapidly changing societies. Ultimately, this novelty strengthens the academic 

conversation on how religious ethics and modern pedagogy can converge to produce resilient, 

morally grounded, and critically engaged Muslim youth [11]. 

 

LITERATURE REVIEW 

In Southeast Asia, identity is a dynamic combination of governmental pressures, educational 

systems, religious beliefs, and cultural traditions rather than just a personal creation. According 

to the literature, the region's identity crises are caused by both external social pressures and 

internal developmental difficulties. Through the integration of psychosocial theory, critical 

pedagogy, and Islamic frameworks, scholars have initiated the process of delineating the 

complex factors that impact identity development, especially in young people [12]. Important 

research that examines this area is shown in the following table. 

Table 1. Literature Review 

Author(s) Focus Area Theoretical 

Lens 

Key Findings Region 

Erik Erikson (Adapted) 

[13]. 

Identity vs. role 

confusion in youth 

Psychosocial 

Theory 

Identity 

development hinges 

on resolving 

internal conflicts at 

each life stage. 

General / 

Applied to SEA 

Giroux, H [14]. Education as an 

ideological tool 

Critical 

Pedagogy 

Education systems 

shape identity 

through hidden 

curricula and media 

narratives. 

Global / 

Applied to SEA 

Hasbullah, M [15]. Islamization and 

identity formation 

in early Southeast 

Asia 

Psychosocial 

and religious 

history 

Religious 

conversion served 

as a psychosocial 

anchor during 

identity shifts. 

Indonesia, 

Malaysia 

Sahin, A [16]. Islamic education 

and identity 

development 

Islamic 

Pedagogy 

Islamic schooling 

fosters moral and 

spiritual identity in 

modern contexts 

Malaysia, UK 

Ibrahim, A [17]. Contemporary 

Islamic discourse in 

Sociological / 

Islamic 

Youth identity is 

shaped by Islamic 

Indonesia, 

Malaysia 
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the Malay-

Indonesian world 

Critical 

Theory 

revivalism and 

political narratives 

Zuhdi, M. L., & 

Syauqillah, M [18]. 

Family, 

radicalization, and 

identity fusion 

Psychosocial 

& Security 

Studies 

Family roles deeply 

influence youth 

identity and 

resilience against 

extremism. 

Indonesia 

Hefner, R. W [19]. Islamic education in 

modern Southeast 

Asia 

Anthropology 

of Education 

Modern Muslim 

schooling balances 

faith and civic 

engagement 

Indonesia, 

Malaysia 

Liow, J. C [20]. Islamic reform and 

education in 

Southern Thailand 

Political Islam 

/ Pedagogical 

Studies 

Faith-based 

education resists 

state assimilation; 

preserves cultural 

identity. 

Thailand 

Ramakrishna, K [21]. Religion and the 

psychological roots 

of violence 

Political 

Psychology 

Identity confusion 

linked to 

ideological 

extremism in 

Southeast Asia 

South & 

Southeast Asia 

Mahmudulhassan, M. et 

al [22]. 

Mental health and 

education in 

Muslim 

communities 

Islamic 

Psychology & 

Global Health 

Islamic education 

contributes to 

psychosocial well-

being and identity 

healing. 

Southeast Asia 

 

METHODOLOGY 

 

Concept Map Overview 

 

Figure 1. Concept Map Methodology 
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Research Design 

A qualitative, multi-method design based on interpretivist and critical paradigms is 

used in this study [23]. It looks at how Southeast Asian youth's identity construction is 

influenced by psychosocial development, educational systems, and Islamic belief 

systems using a combination of visual ethnography, case study analysis, and narrative 

inquiry [24]. 

The dual-intervention paradigm put forward in the theoretical framework is 

highlighted by the research design: 

1. Psychosocial reflection based on Erikson's phases of development 

2. Islamic epistemology and Giroux's pedagogy serve as the foundation for  critical 

educational engagement. 

 

Table 2. Data Collection Methods 

Method Description 

Semi-structured Interviews Conducted with students, parents, teachers, and Islamic educators 

to explore identity-related experiences, beliefs, and challenges 

[25]. 

Focus Groups Organized in madrasahs, public schools, and youth centers to 

understand group dynamics in navigating religious and cultural 

identities [26]. 

Document Analysis Islamic curriculum materials, textbooks, state education policies, 

and religious media narratives were analyzed for ideological 

content [27]. 

Visual Ethnography Participants contributed drawings, photographs, and personal 

artifacts representing their identity journeys [28]. 

 

Participants 

A purposive sample of approximately 45 participants was selected to represent diverse 

backgrounds: 

1. Adolescents aged 15–19 

2. Islamic educators and public-school teachers 

3. Parents and community leaders 

4. Youth counsellors from religious and secular institutions 

 

Data Analysis 

Data were analyzed using thematic coding with three layers:  

1. Psychosocial Layer – Mapping identity narratives to Erikson’s stages 

2. Pedagogical Layer – Identifying ideological influences in education (formal and 

informal) 

3. Islamic Layer – Interpreting experiences through Islamic concepts such as fitrah, 

iman, ummah, sabr, and tarbiyah. 

 

RESULTS AND DISCUSSION 

This study used visual/behavioral observation, ethnographic fieldwork, and qualitative 

interviews to examine the identity experiences of Muslim youth in Southeast Asia. Four 
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interrelated theme domains that shape identity among young Muslims were identified by 

analysis [29]: the tension of modernization, the psychological benefits of faith-based coping, 

the anchoring role of Islamic educational institutions, and a viable integrative model for 

identity creation. 

 

Islamic Educational Institutions as Moral and Cultural Anchors 

Islamic educational institutions, such as madrasahs and Islamic civil society organizations 

in Malaysia and Southern Thailand, as well as traditional pesantrens in Indonesia, are essential 

in providing stable, community-driven environments where young people can acquire social 

capital, communal identity, and moral guidance. These establishments impart virtues such as 

humility, accountability, and service (akhlaq) in addition to religious knowledge (ta'lim) [30]. 

Table 3.  Institutional Contributions to Identity Formation 

Institution Type Key Features Social/Moral 

Contributions 

Youth Response 

Pesantren (Indonesia) Full-boarding, 

Qur'anic studies, 

santri culture 

Strong moral compass, 

shared religious 

identity, discipline 

Reported clarity of 

purpose, ethical self-

regulation 

Madrasah (Malaysia, 

Thailand) 

Dual curriculum 

(national + religious), 

structured classes 

Cultural legitimacy, 

religious literacy, and 

communal bonding 

Felt secure and 

affirmed in Islamic 

and national identity 

Islamic NGOs Informal learning: 

youth camps, forums, 

volunteerism 

Empowerment, 

leadership capacity, 

and spiritual 

engagement 

Increased agency, 

emotional belonging, 

and civic motivation 

These institutions offered continuity amid sociopolitical instability (notably in Southern 

Thailand and rural Malaysia), and helped mitigate identity disorientation caused by globalizing 

influences [31]. 

 

Faith-Based Coping and Psychosocial Resilience 

Participants in various circumstances characterized Islamic rituals as affective and cognitive 

tools that moderated internal conflict and fostered psychological resilience, in addition to being 

religious responsibilities. Salat (ritual prayer), du'a (supplication), and muhasabah (self-

accounting) were the most commonly mentioned rituals, and they were all associated with 

different emotional results [32]. 

Table 4. Islamic Practices as Coping Strategies 

Practice Description Psychological Benefit Frequency of Use 

Salat Five daily prayers Anchoring structure, reduced 

anxiety 

Very Frequent 

Du’a Supplication after prayer Instilled hope, encouraged self-

dialogue 

Frequent 

Muhasabah Self-evaluation, especially 

before bed 

Encouraged goal orientation, 

accountability 

Moderate 

Sadaqah Charity and giving Fostered empathy, social 

connection 

Regular 

Tazkiyah Spiritual purification Internal clarity, moral 

confidence 

Varied by context 
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Respondents often reported an enhanced ability to navigate stress, grief, and peer pressure 

through these practices. For instance, a 17-year-old participant from Kelantan remarked: 

“When I am overwhelmed at school, I do wudhu’ and pray quietly. It clears the noise in my 

mind.” 

 

Identity Fragmentation in Secular and Globalized Contexts 

Despite strong moral foundations from faith-based institutions, a recurring theme across 

interviews was the struggle of navigating dual social spheres: religious expectations at 

home/community and secular norms in public or academic life. Youth felt caught between 

divergent systems of value [33]. 

Case Vignette: A 21-year-old female student in Southern Thailand expressed: "At my 

secular university, wearing a hijab makes me feel like a stranger. At home, I’m told I must 

marry young and stop studying. I feel like I live two lives." 

This tension was intensified by social media influence, Western pop culture, and peer 

comparison, often creating confusion about what it means to be a "modern" Muslim. 

Participants frequently described feeling like "hybrid selves," not fully accepted in either 

sphere [34]. 

 

Dual-Intervention Model: Toward Integrated Moral Identity 

In response to the fragmentation experienced by youth, the study proposes a Dual-

Intervention Model that strategically integrates Islamic introspective ethics with critical 

pedagogy frameworks. This model draws upon classical Islamic self-discipline 

(tazkiyah, akhlaq) and blends it with Freirean and Giroux-inspired critical consciousness 

to empower youth toward spiritually and socially coherent identities  [35]. 

 

 

 

 

 

 

 

 

 

 

  

  

 

 

 

 

 

 

 

 

 

 

 

 

Figure 2. Flowchart Dual-Intervention Identity Integration Model 

This model was well-received in piloted workshop discussions with educators and 

youth leaders in Johor, Pattani, and Surabaya. Participants emphasized the need for safe 
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Youth Identity Formation 

Islamic Ethical Core 
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spaces where questioning and reflection are encouraged within an Islamic ethical frame  

[36]. 

Table 5. Summary of Key Findings 

Core Theme Key Finding Implication 

Religious 

Institutions 

Act as stabilizing environments for 

moral and communal identity 

Support continued investment in 

Islamic schooling systems 

Faith-Based 

Coping 

Strengthens psychological 

resilience and emotional regulation 

Encourage integration of muhasabah 

and reflection in youth programs 

Identity 

Fragmentation 

Youth struggle to reconcile modern 

norms and religious traditions 

Necessitates inclusive, dialogic, and 

non-coercive models of identity work 

Dual-Intervention 

Model 

Combines spirituality with critical 

thinking to foster an integrated 

identity 

The model can be piloted in schools, 

NGOs, and university student unions. 

 

Discussion 

This section explores the broader significance of the study's findings across four key 

analytical themes: (1) the moral architecture of Islamic education, (2) psychological 

resilience through faith-based coping, (3) identity fragmentation in secular-modern 

spaces, and (4) the Dual-Intervention Model as a path to integrated identity. Tables and 

diagrams are included to illustrate these dimensions [37]. 

Islamic Education as Moral Infrastructure 

Islamic institutions such as pesantren and madrasah function as more than centers of 

religious instruction; they are moral infrastructures that shape the values, behaviors, and 

identities of Muslim youth. Participants described these institutions as stable spaces 

offering spiritual grounding and community belonging, especially in contrast to the 

ambiguous norms of secular society [38]. 

Table 6. Moral Contributions of Islamic Institutions 

Institution Type Structural Features Moral Influence Reported Identity 

Outcomes 

Pesantren 

(Indonesia) 

Boarding culture, 

Qur’an study, 

communal life 

Moral discipline, 

humility 

Clear purpose, spiritual 

discipline 

Madrasah 

(Malaysia, 

Thailand) 

Dual curriculum, 

national exams, 

structured prayer 

Ethical grounding, 

cultural recognition 

Confidence in dual 

identity (faith + nation) 

Islamic NGOs Youth camps, peer 

learning, and volunteer 

work 

Empathy, leadership, 

and civic engagement 

Sense of mission, 

collective consciousness 

 

Faith-Based Coping and Resilience 

The study found that Muslim youth rely on religious rituals not only for worship but also as 

tools for emotional regulation and resilience-building. Practices like salat, du’a, and 

muhasabah were commonly used to manage anxiety, role conflict, and existential stress [39]. 

Table 7. Faith Practices as Coping Mechanisms 

Practice Core Action Emotional Function Regularity (Reported) 

Salat Ritual prayer 

(5x/day) 

Calms anxiety, anchors focus Very Frequent 
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Du’a Personal 

supplication 

Restores hope, self-dialogue Frequent 

Muhasabah Daily self-reflection Encourages growth, self-

evaluation 

Moderate 

Sadaqah Giving to others Fosters empathy, reduces ego Regular 

Tazkiyah Spiritual purification Clarifies intention, moral 

renewal 

Varies 

 

Identity Fragmentation Across Social Contexts 

A central concern emerging from the study is the fragmentation of identity experienced by 

Muslim youth navigating divergent value systems. While home and religious spaces emphasize 

obedience, modesty, and faith, public institutions often celebrate autonomy, pluralism, and 

modernity [40]. 

Table 8. Conflicting Identity Expectations in Youth Environments 

Domain Normative Expectations Youth Tensions 

Home / Religious Modesty, obedience, and collective 

duty 

Pressure to conform, fear of judgment 

University / 

Public 

Autonomy, liberal expression, and 

success 

Alienation due to religious expression 

Digital / Peer 

Space 

Trendiness, appearance, 

consumption 

Identity confusion, cultural dissonance 

Example: A youth in Southern Thailand described hiding her religious practices to avoid 

ridicule at university, while being reprimanded at home for not observing them strictly enough. 

This dual life leads to psychological strain and often results in surface conformity rather than 

internalized integration [41]. 

 

The Dual-Intervention Model: Pathway to Integrated Identity 

To resolve this tension, the study proposes the Dual-Intervention Model, which fuses 

Islamic ethical introspection with critical consciousness development. This model provides a 

roadmap for youth to develop spiritually grounded yet socially aware identities [42]. 

Table 9. Components of the Dual-Intervention Identity Model 

Dimension Islamic Ethics Critical Pedagogy Expected Youth 

Outcome 

Inner 

Development 

Akhlaq, Muhasabah, 

Tazkiyah 

Self-awareness, 

emotional intelligence 

Moral strength, 

emotional clarity 

Social 

Awareness 

Khilafah (social duty), 

Ummah 

Questioning norms, 

justice-oriented thinking 

Political agency, ethical 

leadership 

Pedagogical 

Method 

Storytelling, reflection, 

and group dhikr 

Dialogue, problem-

posing, participatory 

Active learning, critical 

engagement 

Identity 

Outcome 

Integrated spirituality 

and practice 

Social relevance and 

confidence 

Whole, coherent Muslim 

identity 

This study reveals that Southeast Asian Muslim youth face profound identity fragmentation 

due to tensions between secular-modern influences and traditional-religious expectations. 

Islamic educational institutions—pesantren, madrasah, and NGOs—serve as stabilizing moral 

infrastructures, fostering ethical discipline, resilience, and communal belonging. Faith-based 

practices such as salat, du’a, and muhasabah function as coping strategies, enhancing 
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psychological well-being. However, youth often struggle with cultural dissonance in public 

universities and digital spaces, leading to dual identities.  
 

CONCLUSION 

The complex terrain of identity construction among Muslim youth in Southeast Asia was 

examined in this study, with particular attention paid to the intersections between religious 

education and psychological development and political instability, modernity, cultural 

heterogeneity, and colonial legacies. Based on in-depth interviews, visual analysis, and 

ethnographic fieldwork conducted throughout Indonesia, Malaysia, and Southern Thailand, the 

study found that youth identity is a dynamic, negotiated process influenced by both internal 

and external factors. Islamic educational establishments that offer ethical instruction, spiritual 

grounding, and a sense of community, such as madrasahs, pesantrens, and Islamic NGOs, have 

become important moral pillars. These establishments serve as psychosocial ecosystems where 

young people develop emotional control, resilience, and an ethical self-concept in addition to 

imparting religious information. It was discovered that techniques like as salat, du'a, 

muhasabah, and tazkiyah are essential for managing social dislocation, role conflict, and 

anxiety. The study did, however, also draw attention to the ongoing division Muslim 

youngsters have while attempting to balance secular, contemporary settings with Islamic 

obligations. Participants frequently experienced cultural dissonance and value inconsistencies 

in public universities, online forums, and national institutions, leading to a segmented or mixed 

sense of self. The Dual-Intervention Model, a novel paradigm that combines Islamic 

introspective ethics with critical pedagogy, was proposed by the researchers to overcome this 

issue. With the help of this paradigm, young people can balance their religious beliefs with 

critical, active participation in society. Through the promotion of both spiritual unity and social 

awareness, the model facilitates the development of a cohesive moral identity. 
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