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Abstract

Objective: This article aims to analyze the concept of multicultural equality and justice in
education, particularly from the perspective of Islamic education, as well as explain its
implications for the formation of character education in a multicultural society. Theoretical
framework: This research is based on the theory of multicultural education (Banks and
Nieto), the theory of social and distributive justice, and the value of Islamic education that
emphasizes al-'adl (justice) and al-musawah (equality). Literature review: The literature
review examines studies on multicultural education, social justice, and Islamic education, and
shows that there is still limited research that integrates multicultural equality and justice
within the framework of Islamic education. Methods: The research uses a qualitative
approach through a literature study of books, journal articles, and education policy
documents, with content analysis and conceptual synthesis. Results: The results of the study
show that equality in Islamic education is interpreted as recognition of equal human dignity,
while justice is understood as the provision of rights and opportunities for learning
proportionally. The integration of these two principles in multicultural education contributes
significantly to the formation of the character of students who are tolerant, fair, and
responsible. Implications: Theoretically, this study enriches the study of Islamic-based
multicultural education; practically, it becomes the basis for the development of an equity-
and justice-oriented curriculum, learning, and school culture. Novelty: The novelty of the
research lies in the systematic integration of the concept of multicultural equality and justice
with character education from the perspective of Islamic education.

Keywords: equality and justice, multicultural justice, islamic education, character, society.

INTRODUCTION

Equality and justice are fundamental principles in social life that are a prerequisite
for the creation of harmony in a multicultural society [1]. In the context of education,
these principles are not only related to equal access but also concern fairness in the
learning process, recognition of differences, and proportional distribution of learning
opportunities [2]. Banks emphasized that multicultural education aims to create an
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education system that is able to provide equal opportunities for all students without
discrimination based on race, ethnicity, religion, or socio-cultural background [3].

Multicultural education is understood as a pedagogical approach that places diversity
as a social reality as well as a source of learning. Nieto views multicultural education
as an affirmative process that promotes social justice through an inclusive curriculum,
learning strategies, and social relations in the educational environment [4]. Meanwhile,
Parekh emphasized that a multicultural society demands recognition of diverse
identities and fair treatment in social structures, including in the education system.
Thus, multicultural education is not only normative but also transformative in building
students' critical awareness [5].

Within the framework of character education, the concept of multicultural equality
and justice has a central position. Character education aims to form individuals who are
not only cognitively intelligent but also have moral integrity, social empathy, and civic
responsibility [6]. Lickona stated that effective character education must instill the
values of justice, respect, and concern for others as the foundation of democratic life.
Therefore, multicultural education and character education have a complementary
relationship in building an inclusive and civilized society [7].

From the perspective of Islamic education, equality and justice are theological and
ethical values inherent in the purpose of education. The principles of justice (al-'adl)
and equality (al-musawah) are affirmed in Islamic teachings as the basis of dignified
social relations. Multicultural Islamic education seeks to internalize these values in the
learning process, so that students are able to appreciate differences and reject all forms
of discrimination. This is in line with the view of al-Attas, who emphasizes that the
goal of Islamic education is the formation of civilized human beings (insan kamil) that
is balanced between intellectual, moral, and social dimensions [8].

Although studies on multicultural education and character education have developed
widely, research that integratively examines the concept of multicultural equality and
justice in education with a theoretical approach to Islamic education is still relatively
limited. Some studies emphasize more aspects of pedagogical policy or practice
without delving into their philosophical and ethical foundations in depth. Therefore,
this article aims to analyze the concept of multicultural equality and justice in
education and character by placing Islamic education as a normative and theoretical
framework, in order to enrich academic discourse and make a conceptual contribution
to the development of equitable and inclusive education [9].

The novelty of this study lies in its systematic integration of multicultural equality and
justice within the framework of character education from the perspective of Islamic
education. While previous studies have examined multicultural education, social justice, or
character education as separate domains, this research brings these three dimensions together
into a coherent conceptual model. Equality is not treated merely as uniform treatment or
equal access, but as recognition of equal human dignity, while justice is conceptualized as the
proportional distribution of educational rights and opportunities according to learners’ needs
and contexts. This distinction offers a more nuanced understanding of fairness in
multicultural educational settings [10].

Another original contribution of this study is its positioning of Islamic education as both a
normative and ethical foundation for multicultural equality and justice. Rather than framing
multiculturalism solely through secular or policy-oriented approaches, this research
demonstrates how Islamic values such as al-musawah (equality) and al-‘adl (justice) provide
a moral and pedagogical basis for inclusive education. By linking theological principles with
educational practice, the study advances a value-based perspective that strengthens the moral
legitimacy of multicultural and character education in plural societies [10].
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The implications of this research are significant for theory, practice, and educational
policy. Theoretically, the study enriches the discourse on multicultural education by
introducing an integrative framework that connects equality, justice, and character formation
within Islamic education. This framework can serve as a conceptual reference for further
research on value-based multicultural education in diverse cultural and religious contexts. It
also contributes to character education theory by emphasizing that moral character cannot be
developed independently of justice and equality as structural and ethical principles [11].

Practically, the findings suggest that character education should be designed through
curricula, learning strategies, and school cultures that embody fairness, inclusivity, and
respect for diversity. Teachers and school leaders are encouraged to move beyond symbolic
multiculturalism toward practices that ensure equitable participation, objective assessment,
and recognition of students’ diverse identities. At the policy level, this study implies the need
for educational policies that explicitly incorporate principles of multicultural equality and
justice as core foundations of character education. Overall, this research highlights that
education grounded in equality and justice is essential for forming individuals who are not
only morally upright but also socially responsible and capable of contributing to harmony in
multicultural societies [11].

LITERATURE REVIEW

The study of multicultural equality and justice in education has developed widely in
various perspectives, ranging from general education, multicultural education,
character education, and Islamic education. The literature shows that multicultural
education is a strategic approach in responding to the reality of diversity and
encouraging the creation of social justice in the education system.

Multicultural Education and Equality

Banks emphasized that multicultural education aims to create equal educational
opportunities for all students without discrimination of race, ethnicity, religion, or
social class [12]. Equality in this perspective is not interpreted as equal treatment
mechanically, but as a recognition of the differences in the needs and backgrounds of
students. In line with that, Nieto views multicultural education as a transformative
process that emphasizes social justice, identity recognition, and empowerment of
marginalized groups [13].

In the Indonesian context, the studies of Julaiha and Khairiah show that multicultural
education functions as a means of strengthening national integration through respect
for cultural, ethnic, and religious diversity. However, some of these studies still place
equality at the normative and policy levels, without linking it deeply to the formation
of students' characters [14].

Social Justice and Education

The concept of justice in education is widely discussed in the framework of
distributive justice and social justice. Priyono stated that justice includes the principles
of equal freedom, recognition of differences, and fair opportunities [15]. In education,
fairness means a proportionate distribution of resources, opportunities, and assessments
according to the needs of students. This perspective is reinforced by Aristotle's view of
distributive justice, which emphasizes the fairly different treatment of individuals of
different conditions [16].

In the context of Indonesian nationality, social justice, as stated in the fifth precept
of Pancasila, is the normative foundation for the implementation of inclusive and
equitable education. However, some literature emphasizes justice as a state goal, not
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specifically examining its implementation in multicultural education and character
education [17].

Islamic Education, Multiculturalism, and Character Building

From the perspective of Islamic education, equality (al-musawah) and justice (al-
‘adl) are fundamental theological principles [18]. The Qur'an emphasizes that human
dignity is not determined by social identity, but by piety (QS. Al-Hujurat: 13). Azra
and Nata emphasized that multicultural Islamic education aims to form human beings
who are faithful, have noble character, and can live harmoniously in a plural society

[19].

Character education in Islam is not only oriented towards individual piety, but also
social piety, such as tolerance, fairness, and responsibility [20]. However, existing
studies tend to discuss Islamic education, multicultural education, and character
education separately, so the conceptual relationship between equality, multicultural
justice, and character formation has not been worked on integratively [21].

Table 1. Literature Related to Multicultural Equality and Justice

Author (Year)

Study Focus

Multicultural
Islamic education

Multiculturalism
in Indonesia

Character
education

Holiday

Multiculturalism
in schools

Key Findings

Islam is responsive to
plurality and justice

Education
tolerance
integration

strengthens
and social

Teachers play a key role in
internalizing character
values

Multiculturalism increases
students' tolerance attitudes

Limitations

Integration with character
practices is still limited

Normative analysis,
minimal character study

The link to
multiculturalism is not yet
explicit

Not yet associated with
distributive justice

Multiculturalism is often

symbolic

Multicultural
Islamic curriculum

Need for an integrative
conceptual model

METHODOLOGY

This research uses a qualitative approach in library research. This approach was
chosen because the focus of the research is directed at the conceptual analysis of
multicultural equality and justice in education and character building, particularly from
the perspective of Islamic education [22]. Research data was obtained from secondary
sources in the form of scientific books, national and international journal articles, as
well as relevant and credible education policy documents [23].

Data collection was carried out through documentation studies by searching,
selecting, and classifying relevant literature according to the focus of the study [24].
The selected literature was analyzed using content analysis techniques, namely by
identifying key concepts related to multicultural equality and justice, then grouping
them into main themes to be further synthesized critically within the framework of
education and character education [25].

The validity of the data is maintained through triangulation of sources, namely by
comparing various views and findings from different literature to obtain a
comprehensive and consistent understanding [26]. The analysis process is carried out
systematically and continuously to ensure the suitability between the research
objectives, theoretical framework, and discussion results, so that the findings produced
have conceptual validity and academic relevance [27].
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Table 2. Research Methodology

Component Description

Research Qualitative approach
Approach

Library research (conceptual and analytical study)
Design

Research Analysis of multicultural equality and justice in education and its
Focus implications for character building from the perspective of Islamic
education
Secondary data consisting of scientific books, national and international
journal articles, and relevant educational policy documents
Data Documentation study through searching, selecting, and classifying
Collection literature relevant to the research focus

Technique

EIEVAGENSE  Content analysis by identifying key concepts of equality and justice,
Technique grouping them into thematic categories, and synthesizing them within
educational and character education frameworks
Source triangulation by comparing perspectives and findings across
multiple references to ensure consistency and comprehensiveness
Analytical Systematic and continuous analysis aligned with research objectives,

Procedure theoretical framework, and discussion to ensure conceptual validity and
academic relevance

RESULTS AND DISCUSSION

Multicultural Equality in Islamic Education

The results of the study show that equality in Islamic education is not interpreted as
equality, but as a recognition of the equality of human dignity before Allah SWT. This
principle is affirmed in QS. Al-Hujurat: 13, which places piety as a measure of glory,
not ethnic, racial, cultural, or social status. In the context of multicultural education,
this principle is the normative basis for rejecting all forms of discrimination and
exclusivism in the educational process [28].

Multicultural equality in Islamic education is reflected in the granting of equal
learning rights for all students, as well as recognition of the diversity of their identities
and needs [29]. This approach demands an education system that is responsive to
social, cultural, and individual differences, without eliminating the principles of justice
and moral responsibility. Thus, equality is not only formal in regulation, but also
substantive in learning practice [30].

The implications of multicultural equality on character education can be seen in the
formation of mutual respect, tolerance, and social empathy [31]. Multicultural Islamic
education encourages students to understand differences as sunnatullah that must be
accepted and managed constructively. Through the internalization of the value of
equality, students are formed into inclusive individuals and have ethical awareness in a
plural social life [32].

Multicultural Justice in Islamic Education

Justice (al-'adl) is a central principle in Islamic education that serves as a guideline
in the management of the educational process [33]. The results of the analysis show
that justice in multicultural education is not synonymous with equal treatment of all
students, but rather the provision of learning rights and opportunities proportionately
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according to their needs and abilities. This principle is in line with Islamic teachings,
which emphasize the balance between rights and obligations [34].

In educational practice, multicultural justice is realized through objective
assessment, the provision of inclusive educational services, and recognition of students'
social and cultural backgrounds [35]. Islamic education views justice as an instrument
of liberation from structural injustice and marginalization, so that every individual gets
a fair opportunity to develop optimally [36]. Multicultural justice also has strong
relevance to Indonesian national values, especially the principles of social justice as
stated in Pancasila. The meeting point between the values of Islamic justice and social
justice of Pancasila strengthens the role of education as a means of forming the
character of citizens who are just, responsible, and respect for diversity. Thus,
multicultural education functions as a medium of integration between religious values
and national values [37].

Implications of Multicultural Equality and Justice on Character Education

The conceptual findings in this study show that multicultural equality and justice
make a significant contribution to the formation of character education. Values such as
tolerance, honesty, responsibility, social concern, and respect for differences are the
result of internalizing the principles of equality and justice in the educational process.
Multicultural Islamic education plays a role in shaping the character of students who
are not only religious individually, but also have social awareness and public ethics.
Through inclusive and equitable learning, students are trained to be critical of injustice
and be able to participate constructively in a multicultural society. This shows that
character education cannot be separated from the framework of equality and justice as
the basic values of education [38].

Thus, multicultural equality and justice are not just normative concepts, but
operational principles that can be internalized in school curricula, learning methods,
and culture. The implementation of these principles strengthens the role of Islamic
education as an instrument for the formation of human beings with character, civility,
and orientation to social peace.

Analysis

The findings of this study demonstrate that multicultural equality and justice are not
merely abstract ideals, but foundational principles that shape the orientation, process,
and outcomes of education, particularly within the framework of Islamic education and
character formation. The analysis confirms that equality and justice function as
interrelated yet distinct values that must be operationalized contextually in educational
practice to respond effectively to the realities of a multicultural society [38].

Multicultural equality, as revealed in this study, is grounded in the recognition of
equal human dignity regardless of social, cultural, ethnic, or religious background. In
the context of education, this principle requires that every learner be acknowledged as
a moral subject with inherent worth. Equality is therefore not interpreted as uniform
treatment, but as the ethical recognition of difference without hierarchy. This
understanding challenges reductionist approaches that equate equality with sameness,
and instead emphasizes inclusivity as a pedagogical and moral commitment. When
applied in educational settings, such an understanding fosters mutual respect, reduces
symbolic exclusion, and nurtures a learning environment where diversity is perceived
as a shared social asset rather than a source of division [38].

The analysis further shows that justice complements equality by addressing the
practical dimension of educational fairness. Justice is manifested through the
proportional distribution of educational opportunities, resources, and support in
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accordance with students’ diverse needs and capacities. From this perspective, justice
moves beyond formal access to education and engages with substantive equity within
the learning process. Educational justice requires sensitivity to structural disparities,
learning barriers, and social contexts that influence students’ participation and
development. The findings suggest that without justice, equality risks becoming
symbolic, while justice without equality risks reinforcing new forms of exclusion [39].

Within Islamic education, equality and justice are inseparable from ethical and
theological foundations. The study highlights that Islamic education positions these
values not only as social norms but as moral imperatives that shape character and
consciousness. Equality affirms shared humanity, while justice ensures moral
responsibility in social relations. Their integration creates an educational vision that
balances individual rights with collective obligations, enabling learners to internalize
ethical reasoning and social accountability. This integration strengthens the moral
legitimacy of multicultural education by grounding it in values that transcend cultural
and contextual boundaries [39].

The implications for character education are particularly significant. The findings
indicate that character formation is deeply influenced by how equality and justice are
experienced in daily educational interactions. When students encounter fairness,
recognition, and respect in learning environments, they internalize values such as
tolerance, empathy, honesty, and responsibility. Conversely, when inequality or
injustice is perceived, character education risks becoming rhetorical rather than
transformative. This study confirms that character education is most effective when it
is embedded within equitable structures and just practices, rather than delivered as
isolated moral instruction [40].

Moreover, the analysis underscores that multicultural equality and justice contribute
to the development of social and civic character. Students are not only shaped as
morally upright individuals but also as socially conscious citizens capable of engaging
constructively with diversity. The educational process becomes a space where learners
practice ethical interaction, negotiate differences, and develop critical awareness of
social realities. This dimension is crucial in multicultural societies, where education
plays a strategic role in preventing social fragmentation and fostering cohesion. At the
institutional level, the findings imply that schools must move beyond symbolic
commitments to diversity and equity. Equality and justice must be systematically
integrated into curriculum design, pedagogical strategies, assessment practices, and
school culture. Character education cannot be separated from institutional ethics; it
requires coherence between values taught and values practiced. This alignment
strengthens the credibility of education as a moral enterprise and enhances its capacity
to shape character sustainably [40].

The study also reveals that educators play a pivotal role in translating multicultural
equality and justice into lived educational experiences. Teachers function not only as
transmitters of knowledge but as moral agents who model fairness, mediate differences,
and cultivate inclusive learning spaces. Their attitudes, decisions, and interactions
significantly influence how students perceive and internalize values. Thus,
strengthening educators’ ethical awareness and reflective capacity becomes a key
condition for the successful implementation of equality- and justice-oriented education.

In conclusion, the analysis affirms that multicultural equality and justice are core
pillars of character education within Islamic educational thought. Their integration
transforms education into a process that develops moral integrity, social sensitivity,
and ethical responsibility. By embedding these principles into educational structures
and practices, education fulfills its role as a transformative force capable of shaping
individuals who are not only intellectually competent but also morally grounded and
socially committed. This study therefore positions multicultural equality and justice as
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essential foundations for building character education that is relevant, inclusive, and
responsive to the complexities of contemporary multicultural societies [41].

CONCLUSION

Multicultural Islamic education is a strategic instrument in realizing equality and
justice in the education system, as well as a means of shaping the character of students
in a pluralistic society. Equality in Islamic education is interpreted as recognition of
equal human dignity, while justice is understood as the provision of learning rights and
opportunities in proportion to the needs and abilities of students. The integration of
these two principles makes multicultural education not only function normatively, but
also operationally in educational practice. The results of the study show that
multicultural Islamic education plays an important role in internalizing character values
such as tolerance, responsibility, justice, and respect for diversity. Through an
inclusive and fair educational process, students are formed into individuals who have
faith and piety, have noble character, and have social and national awareness. Thus,
multicultural Islamic education contributes significantly to strengthening social
integration and building a just, civilized, and socially just society.
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