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Abstract 

Objective: Indonesian education faces a paradox with the adoption of Western educational 

models like child-centered learning and positive psychology, aimed at enhancing student 

well-being. However, data reveal declining PISA scores and increasing classroom 

management issues. This study analyzes the cultural-psychological dissonance caused by the 

misalignment of these models with Indonesia’s collectivist, hierarchical culture. Theoretical 

framework: The study integrates Self-Determination Theory (SDT), Baumrind's 

authoritative discipline model, Bandura’s Social Cognitive Theory, and Hofstede’s cultural 

dimensions to understand why Western models fail in the Indonesian context, particularly in 

terms of discipline, motivation, and teacher authority. Literature review: Previous research 

shows a drop in PISA scores and difficulties in teacher-student interactions due to soft 

discipline policies. These findings highlight the failure to align Western educational reforms 

with Indonesian cultural values, leading to confusion, disengagement, and a weakening of 

teacher authority. Methods: This study uses systematic library research, analyzing empirical 

studies from 2015 to 2025, employing qualitative content analysis to uncover the underlying 

psychological and cultural causes of the educational crisis. Results: The shift to permissive 

education policies has weakened discipline and teacher authority, eroding student motivation. 

The failure to account for cultural context has exacerbated these issues, with students losing 

respect for authority figures. Implications: The study advocates for an Authoritative-

Restorative model that combines structure with empathy, aligned with Indonesian values, to 

restore discipline, motivation, and respect in classrooms. Novelty: This paper proposes the 

Authoritative-Restorative model as a culturally relevant solution to Indonesia’s educational 

challenges. 
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INTRODUCTION 

Over the past decade, Indonesia's education system has been the stage for a large-scale 

experiment based on noble intentions: adopting progressive education models that have 

proven successful in developed countries. Paradigms such as child-centered learning, positive 

psychology in education, and its derivative policy, "Child-Friendly Schools," were imported 

on a massive scale with the hope of increasing students' creativity, psychological well-being, 

and independence. This policy triggered a radical shift from traditional pedagogical 

approaches that tended to be hierarchical and teacher-centered, towards a more humanistic, 

egalitarian system that minimized physical punishment [1]–[6]. 

However, behind this narrative of progress lies a worrying paradox. Instead of producing a 

leap in quality, empirical data actually shows signs of a silent but systemic decline. The 2022 

Programme for International Student Assessment (PISA) report sounded the loudest alarm, 

with Indonesian students' scores declining significantly in all three domains: mathematics, 

literacy, and science, placing their performance at its lowest level ever recorded, equivalent 

to that of two decades ago [7]–[10]. 

This decline is not a temporary anomaly. Internal data, such as the 2023 Education Report 

Card, confirms a crisis at the micro level, with 63% of teachers reporting difficulties in 

enforcing discipline following the implementation of softer education policies [3]. This 

phenomenon is reinforced by a UNESCO report highlighting that soft education systems 

often fail to achieve their goals when implemented without a clear framework of behavioral 

accountability. Furthermore, the World Bank (2022), in its report on the political economy of 

the learning crisis in Indonesia, emphasizes that the decline in education is not solely due to a 

weak curriculum but instead to the weak social structure of schools that fail to establish clear 

expectations and responsibilities. UNICEF Indonesia (2023) provides surprising empirical 

evidence: 42% of junior high and high school students admit they do not respect teachers 

who are "too soft" in enforcing rules, suggesting that an emotional well-being approach 

without structure is counterproductive [11]–[16]. 

This paradox is the starting point of this journal. The good intention to protect students' 

mental health is ironically associated with a decline in discipline, a diminishing respect for 

teacher authority, and, most crucially, a weakening of intrinsic motivation to learn. There has 

been a silent decline, as misguided policies have eroded the psychological and character traits 

that are fundamental to learning. The educational system in Indonesia is currently grappling 

with a significant paradox: the adoption of progressive Western educational models, such as 

child-centered learning and positive psychology, has not led to the anticipated improvements 

in student outcomes. Instead, empirical data reveal a decline in academic performance, 

exemplified by the sharp drop in PISA 2022 scores, and growing challenges in maintaining 

discipline and teacher authority in classrooms. These issues suggest a deeper, systemic 

problem that transcends curriculum and teaching methods [17]–[21]. 

The core of the problem lies in the cultural-psychological dissonance created by imposing 

educational models rooted in individualistic, low power distance cultures onto Indonesia's 

collectivist, high power distance society. This misalignment has undermined the 

effectiveness of these models in fostering motivation, respect for authority, and self-

regulation among students. Policies that emphasize emotional well-being without clear 

disciplinary structures have led to confusion and disengagement in classrooms, further 

exacerbating the crisis [22]–[24]. 

Thus, the central research questions of this study are: 

1. How does the application of Western educational psychology, grounded in individualism 

and low power distance, influence student behavior, motivation, and discipline in 

Indonesia's collectivist, high power distance culture? 

2. What is the causal relationship between the shift from authoritarian to permissive 

discipline models and the decline in teacher authority and academic performance? 
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3. How do contextual factors, such as cultural values and socio-economic conditions, 

moderate the success or failure of these imported educational models?  

To understand why Western educational models experience dissonance in Indonesia, we need 

to examine four theoretical pillars: (1) fundamental theories in educational psychology 

that are often misunderstood, (2) the evolution of the concept of discipline, (3) the social 

psychology framework that explains why cultural context is everything, and (4) the role 

of social observation in the formation of self-regulation. The framework of modern 

education is built on the debate and evolution of various schools of psychology. A fatal 

flaw in Indonesian education policy is the tendency to adopt one theory (e.g., Humanistic) 

while ignoring the wisdom of other theories, even though they complement each other. 

The following table presents a critical synthesis of relevant theories [25]–[27].  

To understand why Western educational models experience dissonance in Indonesia, we 

need to examine four theoretical pillars: (1) fundamental theories in educational psychology 

that are often misunderstood, (2) the evolution of the concept of discipline, (3) the social 

psychology framework that explains why cultural context is everything, and (4) the role of 

social observation in the formation of self-regulation. The framework of modern education is 

built on the debate and evolution of various schools of psychology. A fatal flaw in 

Indonesian education policy is the tendency to adopt one theory (e.g., Humanistic) while 

ignoring the wisdom of other theories, even though they complement each other. The 

following table presents a critical synthesis of relevant theories. 

Theoretical perspectives on education offer valuable insights into shaping student behavior 

and motivation, with varying degrees of relevance to Indonesia’s context. Behaviorism, as 

proposed by B.F. Skinner asserts that behavior is shaped by consequences, such as 

reinforcement and punishment. While this theory is often criticized for being outdated and 

inhumane, its core principle of using structured reinforcement to shape behavior remains 

valuable. In Indonesia, establishing clear and consistent routines and consequences can 

provide the scaffolding necessary for self-regulation. Cognitive and socio-cultural theories 

from Piaget and Vygotsky emphasize learning as an active mental process facilitated through 

social interaction, particularly in the zone of proximal development (ZPD). However, their 

implementation in Indonesia is often limited to group work without effective scaffolding, 

which can lead to unfocused discussions. Teachers, therefore, must act as guides in creating 

ZPD, using their authority to elevate students’ understanding. The humanistic approach, 

advanced by Rogers and Maslow, prioritizes self-actualization and empathy, yet it is often 

misinterpreted as a permissive approach that overlooks structure. In Indonesia, empathy and 

warmth should be embedded within a structured framework rather than being a standalone 

principle [28]–[31].  

The Self-Determination Theory (SDT) of Deci and Ryan emphasizes intrinsic motivation 

through autonomy, competence, and relatedness, but in Indonesia, autonomy is often 

misunderstood as absolute freedom, neglecting the need for a supportive structure. This 

misunderstanding contributes to the failure of current educational reforms, as the lack of 

discipline undermines students' sense of competence. Albert Bandura’s Social Cognitive 

Theory underscores the role of modeling and vicarious learning in developing self-regulation. 

In Indonesia, where social learning is central, teachers as role models are critical in shaping 

students' behavior, yet their authority has diminished, affecting the internalization of values. 

Understanding these theories and their limitations in the Indonesian context is crucial for 

creating an educational system that balances autonomy with structure, fostering both 

individual development and social harmony [32]–[34]. 

 

LITERATURE REVIEW 

The study of educational models, particularly those imported from Western contexts, 

reveals a complex relationship between cultural values, teaching methodologies, and student 

outcomes. Various scholars have observed that the adoption of progressive educational 
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reforms, such as child-centered learning and positive psychology, has not led to the 

anticipated improvements in academic performance in Indonesia. In fact, data from the 

Programme for International Student Assessment (PISA) has shown a marked decline in 

Indonesian students' scores, raising concerns about the effectiveness of these models in the 

Indonesian educational context. This paradox is rooted in the misalignment between Western 

educational models, which emphasize individualism and student autonomy, and the 

collectivist, hierarchical culture prevalent in Indonesia [35], [36]. 

A significant body of research suggests that these educational models have not only failed 

to improve academic outcomes but have also led to the erosion of discipline and authority 

within classrooms. The concept of discipline, as discussed in Baumrind’s framework, plays a 

crucial role in understanding these failures. Baumrind identifies three main styles of 

discipline: authoritarian, permissive, and authoritative. The shift towards permissive 

approaches in Indonesian schools, which emphasize emotional well-being over structure and 

clear expectations, has resulted in classrooms where discipline is weakened, and students 

struggle with self-regulation. The permissive model, though well-intentioned, has been found 

to undermine intrinsic motivation, respect for authority, and overall academic performance 

[37], [38]. 

Cultural values, as outlined by Hofstede’s dimensions, also provide important context for 

understanding the failure of these models. Indonesia, with its high power distance and 

collectivist orientation, relies heavily on authority and respect for hierarchy in educational 

settings. Western models, which encourage egalitarian relationships between students and 

teachers, clash with this cultural framework, leading to confusion and disengagement among 

students. Research has shown that in hierarchical societies like Indonesia, teachers who 

relinquish their authority are perceived as weak, and this undermines the structure necessary 

for effective learning [39], [40]. 

Furthermore, studies based on Self-Determination Theory (SDT) highlight the importance 

of autonomy, competence, and relatedness in fostering intrinsic motivation. However, the 

shift to a permissive system in Indonesian schools, where autonomy is granted without the 

necessary structure, has led to a lack of competence and a decline in student motivation. The 

failure to provide clear boundaries and expectations leads to confusion, and students are left 

without the psychological foundation needed to thrive academically [41], [42]. 

In conclusion, the literature suggests that the shift from authoritarian to permissive 

educational models, while rooted in good intentions to promote student well-being, has failed 

to align with the cultural and psychological needs of Indonesian students. This misalignment 

has led to a decline in academic performance, a breakdown in classroom discipline, and a 

weakening of teacher authority. Therefore, a more balanced approach, such as the proposed 

Authoritative-Restorative model, which combines firm discipline with empathy and support, 

is suggested as a culturally relevant solution to restore structure, motivation, and respect in 

Indonesian classrooms [43], [44]. 

 

METHODOLOGY 

This study employs a systematic library research method, utilizing a qualitative content 

analysis approach. The aim is not to generate new primary data, but to synthesize, critique, 

and reconceptualize existing evidence, thus constructing a strong, contextually relevant 

theoretical argument. The research approach is qualitative meta-synthesis, which involves 

collecting, summarizing, interpreting, and integrating findings from various studies to 

identify patterns, themes, and contradictions. Data sources for this study include indexed 

scientific articles from databases such as Scopus, Google Scholar, and DOAJ, institutional 

reports from bodies like the UNESCO, and theoretical books on psychological frameworks 

such as those by Deci & Ryan, Baumrind, Bandura, and Hofstede [45], [46].  

These sources cover documents published between 2015 and 2025 to capture educational 

policy shifts before and after the transition to a progressive model and the impact of the post-
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pandemic era. The study focuses on sources related to primary and secondary education in 

Indonesia or Southeast Asia, containing empirical data on student behavior, teacher authority, 

or disciplinary policy implementation. The data analysis follows Braun and Clarke’s (2006) 

thematic analysis approach, involving familiarization with the data, coding and 

categorization, theme identification, theoretical triangulation, and ensuring conceptual 

validity through intercoder agreement and data triangulation. Thematic analysis led to the 

identification of three central themes: the dissonance of the discipline paradigm, the erosion 

of authority and motivation, and the failure to contextualize culture. These themes were 

further analyzed through various theoretical lenses, ensuring comprehensive and reliable 

findings [47]–[49]. 

Table 1. Table Research Methodology Overview 

Aspect Description 

Research Type Library Research 

Approach Qualitative Meta-Synthesis (interpretation and integration of various 

studies) 

Data Sources Indexed Scientific Articles (Scopus, Google Scholar, DOAJ), 

Institutional Reports (OECD, UNESCO, etc.), Theoretical Books 

(Deci & Ryan, Baumrind, etc.) 

Inclusion Criteria Focus on primary/secondary education in Indonesia or Southeast 

Asia, empirical data on student behavior, teacher authority, or 

disciplinary policies, published between 2015-2025 

Data Analysis Method Thematic Analysis (Braun & Clarke, 2006) with steps: 

familiarization, coding, theme identification, and theoretical 

triangulation 

Key Themes Identified 1. Dissonance of the Discipline Paradigm 2. Erosion of Authority and 

Motivation 3. Failure to Contextualize Culture 

Theoretical 

Triangulation 

Frameworks used: Baumrind, SDT, Bandura, Hofstede 

 

RESULTS AND DISCUSSION 

 

Deconstructing The Concept of Discipline: From Authoritarian to Authoritative 

A fatal mistake in Indonesia's education reform is the failure to distinguish between 

“authoritarian” and “authoritative” discipline. Based on Diana Baumrind's framework, which 

was initially developed for parenting styles but is highly relevant to education, there are three 

main models: 

1. Authoritarian: High Demands, Low Responsiveness. This model is synonymous with 

strict control, punishment, and one-way communication (You must!). This style produces 

short-term compliance but relies on fear, undermining intrinsic motivation and 

independence. This is a model that we legitimately want to move away from [50], [51]. 

2. Permissive: Low Demands, High Responsiveness. This model is an overreaction to the 

authoritarian style. Teachers act more as friends than authority figures, with few rules or 

expectations. The result is students who may feel "happy" but lack responsibility, 

resilience, and self-regulation. This is the model that many schools in Indonesia have 

unconsciously adopted today [52], [53]. 

3. Authoritative: High Demands, High Responsiveness. This is the missing synthesis. 

Teachers set clear and high (firm) boundaries and expectations, but do so in the context of 

a warm, supportive, and communicative (empathetic) relationship. They explain the 

reasons behind the rules and provide logical consequences, not arbitrary punishments. 
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This model has been consistently shown to produce students who are academically, 

socially, and emotionally competent across various cultural contexts.  The failure of 

Indonesia's education policy lies in the leap from Authoritarian to Permissive, while 

completely skipping the balanced and effective Authoritative model [54]–[57].   

 

Social Psychology Framework: Why Culture Cannot Be Ignored 

The application of psychological theory does not occur in a vacuum. Cultural context, as 

mapped by Geert Hofstede, fundamentally shapes expectations and behavior. According to a 

researcher, "Culture is more often a source of conflict than of synergy. Cultural differences 

are a nuisance at best and often a disaster.”  For Indonesia, two dimensions are particularly 

relevant:  

Power Distance: Indonesia has a very high power distance score (78), which means that 

society accepts and even expects hierarchy and power inequality. Teachers are inherently 

seen as figures of authority who must be respected. The egalitarian educational model from 

the West, which places teachers and students on an equal footing, creates role confusion and 

cognitive dissonance. When teachers relinquish their authority, students do not see it as 

empathy but rather as weakness or a lack of structure [58], [59]. 

Collectivism vs. Individualism: Indonesia is a collective society, where group harmony 

and social responsibility are prioritized over individual achievement. Education that focuses 

too much on individual "self-actualization" without emphasizing one's role in the community 

can erode social values. Discipline in a collective context is not only about self-development, 

but also about maintaining order and respecting others. The combination of high power 

distance and collectivism explains why the loss of the authoritative (but ideally warm) 

teacher figure is so damaging. This system removes the psychological and social anchors that 

have long supported the learning structure in society [60]–[62]. 

 

Unravelling Dissonance in the Classroom 

Thematic analysis of the literature and empirical data from 2015 to 2025 confirms the 

existence of a hidden crisis in Indonesian education. This crisis does not lie solely in the 

curriculum, but in the psychological machinery that drives classroom interactions. These 

findings can be mapped into three main themes: the systemic decline in teacher authority, the 

dissonance of values between local culture and imported pedagogy, and the negative impact 

of policies implemented without a deep contextual understanding. 

 

Empirical Findings: Signs of Systemic Failure 

Data from various sources paint a consistent picture of the negative impact of an overly 

permissive paradigm shift in the discipline. These pieces of evidence can be grouped as 

follows: 

 

Dramatic Decline in Academic Performance 

The correlation between an unstructured learning environment and poor academic 

outcomes is evident in PISA data. The sharp decline in PISA scores in 2022 across all 

domains is the most obvious evidence. Only 18% of Indonesian students achieve basic 

mathematics competence (Level 2), a figure starkly contrasted with the OECD country 

average of 69%. 
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Figure 1. A comparison of PISA scores in 2022 shows a significant gap between 
Indonesia and the OECD average in all domains 

Source: OECD PISA 2022 

 

Figure 2. The percentage of students who reach Level 2 or higher shows a 
worrying gap in basic competencies 

Source: OECD PISA 2022 

This setback shows that a supposedly "fun" and "non-stressful" learning environment is 

ineffective at building fundamental cognitive competencies. 

 

Crisis of Authority and Discipline 

This phenomenon is the most frequent complaint from educators in the field. A study by a 

researcher explicitly highlights an increase in student defiance behavior in classes that use a 

rigid soft discipline approach. This is in line with the findings of Nilan (2016), who earlier 

identified that character education programs often fail when the authority figure of teachers is 

weakened [63]. Quantitative data from the 2023 Education Report Card showing that 63% of 

teachers have difficulty enforcing discipline is a national-scale confirmation of these 

qualitative findings.  
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Psychological Impact and Student Well-Being 

The biggest paradox is that policies aimed at improving mental well-being actually trigger 

stress and fatigue on both sides. Teachers experience burnout because they feel they lack the 

tools to manage the classroom effectively, a condition described by Maslach (2016) as 

emotional exhaustion due to the high demands of the job without adequate resources. 

 

Figure 3. Indonesian student welfare data from PISA 2022 shows a paradox: social 
relations are good, but there are security problems 

Source: OECD PISA 2022 

On the student side, the absence of a clear external structure before the formation of 

internal self-regulation causes confusion and anxiety. As predicted by Self-Determination 

Theory, an environment that fails to guide the achievement of competence will undermine 

intrinsic motivation. UNICEF Indonesia (2023) adds surprising evidence: 42% of junior and 

senior high school students admit to disrespecting teachers who are “too soft” in enforcing 

rules, suggesting that an unstructured approach to emotional well-being is counterproductive 

[64]–[67].    

 

Impact of Socio-Economic Factors 

PISA 2022 data also reveal significant socio-economic gaps. As many as 43% of 

Indonesian students are in the bottom quintile of international students (i.e., the least 

disadvantaged), and the gap in mathematics scores between advantaged and disadvantaged 

students reaches 34 points. 

 

Figure 4. The impact of socioeconomic factors on Indonesian education shows a 
worrying gap 

Source: OECD PISA 2022 
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Dissonance of Cultural Values and Regional Crises 

Research examining the implementation of global education policies in the local context 

has consistently found a clash of values. Hofstede classifies Indonesia as a country with a 

high power distance, where people naturally expect and respect hierarchy. Students often 

misinterpret the egalitarian approach adopted from the West as a lack of respect rather than 

as a sign that the teacher no longer holds authority, ultimately undermining the classroom 

social order [68], [69].  The World Bank (2022), in its analysis of the political economy of 

the learning crisis in Indonesia, emphasized that the decline in education is not solely due to 

a weak curriculum but also to the weak social structure of schools, which fail to establish 

clear expectations and responsibilities. These findings are consistent with research in 

Malaysia and Thailand suggesting that soft discipline approaches fail in hierarchical, 

collectively oriented societies [70]–[75]. 

 

Psychological Analysis: The Mechanism of Failure Behind Good Intentions 

The above empirical findings are not separate problems, but rather symptoms of a 

common mechanism of psychological failure. Using the lens of Self-Determination Theory 

(SDT), Bandura's Social Cognitive Theory, and Baumrind's disciplinary framework, we can 

unravel these mechanisms:  

1. Misdiagnosis: Equating Assertiveness with Authoritarianism 

Education reform in Indonesia mistakenly equates all forms of assertiveness, rules, and 

consequences (behavioural control) with a repressive authoritarian style. As a result, in an 

effort to avoid an autocratic style, the education system jumps to the opposite extreme: the 

permissive style, characterized by a lack of demands and restrictions [76], [77]. 

2. Undermining the Need for Competence 

According to SDT, intrinsic motivation can only grow if three basic needs are met: 

autonomy, competence, and connectedness. A permissive learning environment directly 

attacks the need for competence. Without clear rules, measurable expectations, and 

predictable consequences, students never really know how to succeed. They may feel "free," 

but they don't feel "capable." This feeling of inadequacy is poison to motivation.   

3. Creating False Autonomy 

Current policies assume that granting unlimited freedom fosters autonomy. This is a 

misunderstanding. Autonomy in SDT is not the freedom to do anything, but the feeling of 

having control and will over meaningful actions. Students who don't feel competent will 

never be able to feel genuine autonomy. They do not choose to study because they do not 

think that they can succeed in learning. Freedom without competence only results in 

confusion or apathy.  

4. Destroying Social Models for Observation 

According to a study, self-regulation develops from observation of respected social 

models. In the Indonesian context, teachers as exemplary figures (modeling figures) are the 

primary mechanism for developing students' self-control. When the teacher's authority is 

weakened, the process of observation and internalization of grades also collapses. Students 

lose references to imitable and internalized behaviors. This is crucial in a collective society 

where social learning is the primary path to character development.  

5. Erode Relatedness 

Healthy teacher-student relationships are built on respect and trust. In a permissive 

environment where teachers lose authority, and students become disobedient or unmotivated, 

this relationship erodes. Teachers are no longer seen as reliable guides, and students are no 

longer seen as partners in learning. The need for connectedness, feeling connected in a safe 

learning community, is victimized.  
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6. The result is a vicious cycle of psychology 

The elimination of disciplinary structures → undermines students' sense of competence → 

hinders the growth of genuine autonomy → destroys social models for observation → erodes 

the teacher-student relationship → lowers motivation and learning outcomes → teachers 

become more frustrated and students less focused. 

 

Figure 5. The result is a vicious cycle of psychology  

 

Macro Reflection: The Social Identity Crisis in Indonesian Education 

This crisis is not just about classroom discipline or behavior management. It reflects the 

situation of social identity in Indonesian education, where the system has lost its balance 

between collective needs and individual rights. Education, which is supposed to be a bridge 

between traditional values (hierarchy, social responsibility, respect) and modern aspirations 

(creativity, independence, mental well-being), is instead mired in a false dichotomy: 

choosing one while ignoring the other. Suppose child-centred policies are implemented 

without structural balance. In that case, Indonesia risks creating a generation of learned 

helplessness students who are weak in self-control, dependent on external motivations, yet 

lack a reliable external structure. This is a recipe for long-term failure.  

 

Out of the Box: Synthesis and Solutions: The “Authoritative-Restorative” Model 

Based on the above analysis, the solution for Indonesian education is not a return to the 

authoritarian model of the past, nor is it a continuation of the permissive model that fails 

today. The solution lies in the middle ground that has been missed: the Authoritative 

Discipline model, which in this journal is contextualized as the “Authoritative-Restorative” 

model (Firm with Empathy). This model is a synthesis of firmness and empathy that 

simultaneously meets students' needs for structure and support. This is not a new concept but 

rather a reapplication of psychological principles that have proven effective, adapted to the 

Indonesian cultural context [78]–[81]. 

Table 2. Classroom Management Strategies Aligned with Psychological Needs 

Core Principles Practical Implementation in the 

Classroom 

Psychological Needs (SDT) That 

Are Met 

Firm on Rules, Not on 

People 

Class rules are clear, concise, and 

consistently enforced. The 

consequences are logical and 

predictable and aim to educate, 

not humiliate (discipline with 

dignity). 

Competencies: Students know 

exactly what to expect and how to 

succeed. This structure provides a 

sense of security and 

predictability. 
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Empathy and 

Unconditional Support  

Teachers build warm and 

supportive relationships. When 

students make mistakes, teachers 

respond to their behavior, not 

attack their character. Two-way 

communication is encouraged. 

Connectedness: Students feel 

accepted and valued as 

individuals, even when they make 

mistakes. It builds a foundation of 

trust. 

Autonomy within 

Boundaries 

Once the structure and 

relationships are established, the 

teacher provides students with 

meaningful choices within precise 

limits. Example: choosing a 

project topic, presentation 

method, or learning method. 

Autonomy: Students begin to feel 

ownership and control over their 

learning process. Because they 

already feel competent and 

connected, this autonomy 

becomes a strong driver of 

intrinsic motivation. 

Focus Restorative, Not 

Retributive 

When conflict or violations occur, 

the focus is on improving 

relationships and understanding 

the impact of behavior on the 

community (class). This aligns 

with Indonesia's collective values. 

Linkages & Competencies: 

Students learn social 

responsibility and how to correct 

mistakes, which improves their 

social-emotional competence. 

Teacher as Social 

Model 

Teachers consistently show 

expected behaviors (self-

discipline, respect, responsibility) 

so that students can observe and 

internalize these values 

(Bandura). 

Competence & Relevance: 

Students learn through modeling 

and feel connected to authority 

figures they respect. 

This Authoritative-Restorative Model fundamentally shifts the question from "How do we 

punish students?" to "How do we build a supportive, structured environment so that students 

can learn to be responsible?" This approach aligns with a high power distance culture 

because it still positions teachers as respected authority figures. Still, the authority is used to 

guide and support rather than to pressure. 

 

CONCLUSION 

A critical analysis of the contemporary Indonesian educational landscape reveals an 

uncomfortable truth: goodwill that is not grounded in deep psychological and cultural 

understanding can have devastating impacts. The imposition of Western, individualistic 

educational psychology models has led to significant cultural-psychological dissonance in the 

Indonesian education system. The failure to distinguish between repressive authoritarian 

discipline and guiding authoritative discipline has led many schools to adopt permissive 

practices that undermine structure, motivation, and respect. The journal concludes that 

deteriorating academic performance (as reflected in PISA scores) and classroom discipline 

crises are not separate problems but rather symptoms of the same root issue: a systemic 

failure to meet students' three basic psychological needs, competence, connectedness, and 

autonomy, in a balanced manner. By eliminating clear structures and expectations in the 

name of "mental well-being," the education system has instead deprived students of the 

opportunity to build a sense of competence, which is the foundation of intrinsic motivation 

and genuine autonomy. Furthermore, by weakening teachers' authority, the system also 

undermines the social models necessary for observational learning and the internalization of 

values within collective society. Indonesian education does not need more freedom without 

direction, nor does it need to return to the era of corporal punishment. It requires a bold 

recontextualization of educational psychology. The most promising model is the 

Authoritative-Restorative (Assertive-Empathetic) approach, which restores the teacher’s role 

as a warm, supportive authority figure who enforces clear boundaries in an emotionally safe 

learning environment. This model offers a balanced synthesis that respects local wisdom 

regarding hierarchy and social responsibility while embracing universal principles of human 
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development. To overcome this silent crisis, radical and structured measures are needed. The 

Ministry of Education and Culture, Research, and Technology must lead a fundamental 

revision of the "Child-Friendly Schools" policy, ensuring a distinction between "violence" 

and "decisive, structured consequences." Teacher training must be reformed to focus on 

classroom management, psychology, and emotional regulation. The government should also 

integrate the principles of modern Islamic boarding schools, which balance discipline and 

positive reinforcement. Additionally, school psychologists should become cultural architects, 

helping teachers establish the Authoritative-Restorative model in classrooms. School 

evaluations must shift from measuring mere "happiness" to assessing engagement, academic 

resilience, and clarity of expectations. Longitudinal cross-cultural research should be 

conducted to evaluate the effectiveness of this model, assessing not only academic outcomes 

but also psychological indicators of long-term student well-being. 
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